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Abstract

The purpose of this research was to study conditions and factors
of Prathom Suksa 6 mathematics tesching in high and low mathematics
achievement schools under the Office of Phop Phra District Primary
Education, Tak Province. Population consisted of three Prathom Suksa 6
mathematics teachers in high mathematics achievement schools and three
mathematics teachers in low achievement schools. The instruments used
were an interviewing form and an observing form. Each teacher was
observed for three times during the second semester of 1995 academic
year. The findings were classified and analyzed, then presented by
tables and analytical description.

The results were as follows:

1. The conditions of Prathom Suksa 6 mathematics teaching in
high and low mathematics achievement schools.

1.1 Teaching Preparation o
Teachers in high mathematics achievement schools pr'eparéd
lesson plans, teaching aids as well as sets of assessment in advance.
Teachers in low mathematics achievement schools prepared

for teaching but without lesson plans.




1.2 Teaching-Learning Activities.

Teachers in high mathematics achievement schools began
the activities by questioning students relating to prior mathematics
lmowledge and skills. The principles or theories were explained
accompany with teaching aids. Solving the problems was demonstrated
and letting the students worked on the exercises alone. In the mean
time, the teachers or some of the students’ smart peers were available
if any doubts arisen from the students.. In concluding stage, the
students were either asked to check if they could comprehend or asked
to demonstrate their capability in tackling the problems on the
blackboard. Some exercises were then offered to work on during the
rest of time. In case they could not finish the exercises in tine,
they were allowed to carry on their works at home. Only one of those
teachers was found that he seldom assigned the students homework but
did assign them some works in class instead.

Teachers in low mathematics achievement schools began the
activities by using some questions, check-ing homework or their -
capability in solving mathematics problems fluently before reviewing
their prior knowledge. The teachers then clarified them additional
contents by using drawingé, showing them how to solve the problems
before letting them prove if they understood by solving the problems
existing on the blackboard. Later, the students were assigned to work
on the exercisés. If any students could not comprehend, the teachers
either suggested them to go over some examples existed in the texts or
gave some explanation to the students by themselves: .

1.3 Producing and Using Instructional Materials

Teachers in high mathematics achievement schools were
equipped with mathematics teaching manuals, lesson plans, additional
texts; they appropriately prepared and utilized the materials in order
to create the students right path of achievement. |



Teachers in low mathematics achievement schoole were
reither equipped with mathematics teaching manuals nor lessqn plans;
they seldom prepared the materials, but preferred drawing illustrations
on the blackboard for the students instead.
1.4 Assessment and Evalution
Teachers in high mathematice achievement schoo_ls
consistently evaluated students prior to, during and after instruction;
feedback were used for improving teaching-learning activities.
Teachers in low mathematics achievement schools inconsistently
evaluated students prior to, during but not after instruction.
1.5 Additional Activities. o
Teachers in high mathematics achievement schools gave ‘the
students variety of additional activities like t&ét kits, exercises,
racing through works illustrated in job shests, peer teaching, extra
-teaching sessions. |
Teachers in low mathematics achievement schools occasionally
gave the students variety of additional activities like test kits., exercises
while no extra teaching sessions were found.
2. Factors Relating to Mathematics Teaching.

Factors relating to mathematics teaching in high mathematics
achievement schools were school policies, teaching experienoeﬁ', materials,l
duration of free time, teachers’ actualization, attitudes, love and faith
in teachers.

Factors relating to mathematics teaching in low mathematics
achievenent schools were school policies, teaching experience,

materials, duration of free time.



